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Abstract 

English Camp is an English learning activity which is designed to stimulate student motivation in learning 

English and practice English in their daily communication. The purpose of the research was to find out 

whether ‘English camp’ is effective on students’ vocabulary mastery and speaking ability at SMP 

Perguruan Islam Ar Risalah. This research was qualitative descriptive research design. The instrument used 

in this research was test result and to collect the data, the researcher used rubric as modified from Marek & 

Wu (2014). To support the successful of the research, the researcher collected the post test result in this 

research. Thus, in this research, there were two test that were already administered. Based on the data 

analysis, there was a significant effect of English camp on student’s vocabulary mastery and speaking 

ability. It was proved that the mean of student’s pretest and student’s total posttest was very significantly 

different.  
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Introduction  
Speaking is the one of the language skills that should be gained by EFL students besides the othes skill 

such as reading, writing, and listening. Through speaking students can express their ideas, feelings, thoughts 

orally. Speaking ability is an ability to communicate effectively or convey information verbally so that the 

listener can understand what is said. A good speaking ability allow student to communicate effectively and 

help student throughout their life. In Speaking, there is an interactive process of sharing information, and 

can be acted upon by the listener. Speaking skill have a closed relationship with listening skill; the students 

must be good listener before being good speaker.  So, developing both speaking and listening skills is 

urgent to communicate effectively. 

Considering the four language skills: listening, speaking, reading and writing, speaking is considered 

to be the most important skill, since being able to speak a foreign language requires knowing other skills of 

that language (Ur, 1996). Likewise, many language learners assess their success in learning a language 

from their ability to speak in target language (Mahripah, 2013; Nunan, 2003). Therefore, the more proficient 

in speaking English, the more advantage to them.  

Chaney (1998:3) said that “speaking is the process of building and sharing meaning through the use 

of verbal and non-verbal symbols in a variety of contexts. Speaking is a crucial part of second language 

learning and teaching.” So, it is very important to teach speaking in second language to the students since 

the early age. In teaching speaking, teacher tell the goal of the class and an instruction to their students in 

order to communication. “Speaking is not merely speaking but it is more than talking, therefore, language 

learners should be able to use their thought and sensitivity”, (Oxford Advanced Leaner’s Dictionary, 

2003:414 & 443). “The classroom activities must be planned to make students talk to each other in pairs or 

groups. The activity can be more active to trigger discussion and information sharing. It may include role 

playing, games, problem-solving, songs, and discussion”, (Fauziati, 2002:127).  

In SMP Perguruan Islam Ar Risalah, where the research was taken, the students are not well motivated 

to speak English even though the school and committee has tried hard to facilitate the student through 

several English activities. Because they are unfamiliar with English, students believe that learning the 
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language is very tough, which causes them to lack confidence, be hesitant, and sometimes just keep quiet 

during the teaching and learning process.  

The students' limited vocabulary due to their usage of English as second language presents another 

challenge. In English class, only English is spoken. Additionally, it happens frequently that English is not 

the main language in the English class. They also refuse to consult their dictionary. They would rather 

question their teacher or friends than look up words in a dictionary. Actually, the instructor has told them 

to bring it. Consequently, the instructor should use an effective teaching method while imparting speaking 

skills in order to make students more active in learning English speaking skill.  

One l of thel activitiels or programs is “Elnglish Camp” that is conducteld for stude lnts in gradel selve ln. 

The lsel activitiels elncouragel studelnts to lelarn Elnglish morel elffelctivelly, boost thelir motivation, increlasel thelir 

e lnjoymelnt, and makel it simplelr for thelm to undelrstand thel languagel belcausel thely arel elxposeld to a varielty 

of vocabulary words, grammar structurels, and straightforward Elnglish elxprelssions. In addition, thelsel 

e lxelrcisels involvel telamwork, which hellps studelnts improvel thelir capacity to spelak and sharel idelas and ask 

quelstions of onel anothelr or of thel telachelr. 

Le larning Elnglish through this activity is intelrelsting be lcausel it combinels classroom activitiels and 

outdoor activitiels int selriels of lelarning activitiels. Thely sele lm to bel morel activel and crelativel during thel 

“Elnglish camp”. Wheln thel telachelr asks a quelstion or givels an instruction, thel stude lnts arel elncourageld to 

considelr thel relsponsel sincel thely can providel an answelr. Be lcausel of this, it is possiblel to forelcast that thel 

"Elnglish Camp" will elncouragel studelnts to spelak Elnglish morel frelquelntly. 

Elnglish Camp is fun activity and motivateld, studelnts ge lt thel opportunity to delvellop thelir languagel 

skill and it is also uselful to broadeln studelnts’ knowleldgel, so it can motivatel the l studelnts in Elnglish spelaking. 

Implelmelnting this approach, thel telachelr elxpe lct that the l studelnts arel going to bel ablel to spelak Elnglish aftelr 

thel Elnglish camp activity. Be lcausel Elnglish is considelr as selcond languagel in Indone lsia, it takels a long timel 

to mastelr it. Thelrelforel, it is not surprising that thel studelnts could not communicativel we lll in Elnglish. 

The lrelforel, baseld on thel elxplanation an analisys of improvelmelnt studelnts gradel selve ln spelaking abilitiels 

through “Elnglish Camp” in SMP Pelrguruan Islam Ar Risalah Padang 2022/2023. 

It is undelniablel that thel ability to communicatel in Elnglish will lelad to morel opportunitiels in lifel. In 

addition, Elnglish languagel can bel use ld as a melans to elxplorel knowleldge l or accelss to thel information from 

various sourcels belcausel Elnglish languagel is commonly useld as a major languagel in many fiellds. Helnce l, it 

is crucial to delve llop lelarne lrs to communicatel in Elnglish elffelctivelly. Spelaking sele lms to bel thel most 

important skill in telrms of the l skill that is useld to intelract or communicatel with othe lr peloplel. According to 

intelrvielws with thel Elnglish high school telachelrs, thely agreleld that most of thel studelnts in thelir classels 

arel inelffelctivel in spelaking Elnglish. Elveln if somel lelarnelrs may bel good at grammar, thely find 

difficulty in spelaking. Thel studelnts were afraid of making mistakels and lack confidelncel. Thely 

only had thel chancel to spelak Elnglish in thel classroom. Nonelthellelss, thelrel welrel a felw studelnts who 

welrel outstanding in Elnglish spelaking skill. 

Although thelrel were selvelral relselarch studiels which invelstigatedl factors improving Elnglish 

spelaking ability, thelrel was rarelly any relselarch which usel elxelmplary casels to find thel factors 

improving Elnglish spelaking ability in outstanding studelnts. Thelrelforel, this prelselnt study 

elmployed quantitativel melthodology to gain information relgarding factors that elnhancedl studelnts’ 

Elnglish spelaking ability. Baseld on thel background of thel problelm, thel relse larchelr spelcifield thel problelms 

discusseld in thel following formulation of thel problelms: How doe ls “Elnglish Camp” contributel in improving 

studelnt spelaking ability? 

Chanely and Burk (1998) argueld that spelaking was building and sharing melaning prosels 

through thel velrbal and non-velrbal symbols. Similarly, Brown (1994) delscribeld spelaking as an 

intuitivel proceldurel of producing melaning that includels crelating, delcoding and elncoding melssagels. 

Nunan (2003) delfineld spelaking as producing systelmatic velrbal uttelrancels to convely melaning. 

Harmelr argueld that thel spelaking ability elspelcially Spelaking in Elnglish nelelds thelsel ellelmelnts. First, 
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languagel felaturels in spelaking include connelcteld spelelch, elxprelssivel delvicels, lelxis and grammar, 

and nelgotiation languagel. Second, melntal/social procelssing means that thel productivity of spelakelr 

is also baseld on thel procelssing skills that talking nelcelssitatels like languagel procelssing, intelracting 

with others, and (on thel spot) information procelssing. 

Somel spelaking aspelcts arel spelelch production, pronunciation, vocabulary, and fluelncy. Theln, 

thelsel aspelcts also can bel thel problelm of spelaking so it must bel a concelrn of lelarning spelaking. 

According to Thonbury, spelelch is produceld word by word and uttelrancel by uttelrancel in relsponsel 

to our spokeln words and thel spokeln words of thel pelrson wel arel spelaking to. Thel relselarchelr can 

infelr from thel statelmelnt that spelelch production is crucial belcausel it elxplains thel felaturels of the l 

spokeln languagel's form, which is why spelaking Elnglish relquirels it. Studelnts neleld 

to undelrstand how diffelrelnt spelakelrs and spelelch forms belhavel in various 

contelxts. Thely must lelarn how spelaking stylels affelct listelnelr acquisition. 

Pronunciation is thel nelxt stelp. Pronunciation is delfineld as thel mannelr in which a languagel, a 

spelcific word, or a sound is spokeln in thel Oxford Lelarnelr Pockelt Dictionary. Broughton contelnds 

that telaching pronunciation focusels on thel delvellopmelnt of two intelrconnelcteld abilitiels: thel 

ability to relcognizel and comprelhelnd thel structurel of spelelch as welll as thel ability to spelak fluelntly. 

Belcausel thely cannot pronouncel a word in Elnglish likel a nativel spelakelr, studelnts bellielvel that doing 

so is velry difficult. Also problelmatic is thel difficulty in pronouncing words in Elnglish duel 

to thel disparity beltweleln British and Amelrican pronunciations. Thus, elveln though instancels of 

spelaking in a selcond languagel without an accelnt arel rarel, it is still 

possiblel to havel pronunciation that is similar to that of a nativel spelakelr. 

According to Liu and Jackson, a major barrielr to spokeln communication is a limiteld 

vocabulary. Whilel Bakelr and Welstrup contelnd that a lack of vocabulary makels it difficult for 

studelnts to relspond to quelstions or statelmelnts from telachelrs in a forelign languagel belcausel thely 

may not know what to say, what vocabulary to usel, or how to usel thel grammar correlctly. Rivelrs is 

of thel opinion that thel studelnts arel mutel and havel nothing to say, possibly as a relsult 

of thel telachelr's inappropriatel topic choicel or thel usel of vocabulary that thely arel unfamiliar with. 

Vocabulariels clelarly play a crucial rolel in spelaking Elnglish, as elvidelnceld by this. 

Thel ability to producel or comprelhelnd uttelrancels in a selcond languagel quickly, 

accuratelly, and fluelntly is relfelrreld to as fluelncy, according to Selgalowitz. According to Matthelws, 

spelaking with fluelncy melans doing so without too many pausels or relpeltitions. Naturally, wheln 

peloplel spelak, thely pay attelntion to thelir fluelncy belcausel good fluelncy prelvelnts misundelrstandings 

beltweleln spelakelrs and elnsurels thel flow of a convelrsation. Thelrelforel, it 

is crucial to increlasel spelaking fluelncy, and onel way to do so is to practicel. Thelsel arel thel way that 

can bel useld by telachelrs in telaching spelaking,  
a. Spe laking Practicel  

Practicel is thel major factor to increlasel studelnts’ spelaking ability belcausel it can make l 

studelnts Thel kely to improving studelnts' spelaking abilitiels is practicel belcausel it can hellp thelm 

belcomel accustomeld to using thel Elnglish languagel. According to Walbelrg, telachelrs must give l 

thelir studelnts opportunitiels to practicel particular spelaking skills. A task likel this will 

motivatel studelnts to communicatel elffelctivelly. Thel purposel of practicel is 

to broadeln thel studelnts' talk ability and improvel thelir communication skills. Additionally, 

telachelrs can assist studelnts in tailoring thelir spelelchels to match thel intelndeld audielncel and thel 

information that thely will prelselnt. Additionally, elducators can givel studelnts thel opportunity to 

prelselnt idelas to small groups of pelelrs, largel classels of studelnts, and individual pelelrs. 
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b. Lowelring spelaking anxielty. 

According to Ellizabelth, telachelrs can lelsseln thelir studelnts' anxieltiels by fostelring a positive l 

lelarning elnvironmelnt and giving thelm opportunitiels to practicel in front of smallelr groups 

first, theln largelr onels. As a relsult, now that wel as telachelrs arel awarel of thel studelnts' felar, 

wel might want to think about how wel can elxplicitly addrelss it in thel 

classroom. For this typel of activity, kids must bel groupeld togelthelr, and thel task must 

nelcelssitatel convelrsation among thel participants. 
 

Nunan vielwe ld that spelaking is relquirels somelonel to bel linguistically compeltelncel in telrm of welll 

articulating thel sound, having sufficielnt vocabulary, and mastelring structural and grammatical componelnt. 

Nunan delsigns thel spelaking asselssmelnt delpelnd on the l typel of spelaking asselsseld, thel following arel thel 

asselssmelnts:  

a. Grammar. Thel participants of thel te lst arel telsteld on how thely control thel usagel of grammar in selntelnce ls, 

to construct, to usel it appropriatelly and accuratelly and to avoid grammatical elrrors in spelaking.  

b. Vocabulary. Thel appropriatel of usagel of vocabulary felaturels in a convelrsation will indicatel thel 

proficielncy lelve ll of thel spelakelr.  

c. Fluelncy. Thel fluelncy of onel’s languagel shows thel spe lelch production in a convelrsation is we lll 

organizeld. Thel spelakelr dellivelr thel spele lch confidelntly and direlctly relsponds spelcific thelmel without 

many helsitation in choosing words.  

d. Pronunciation. Pronunciation good is thel spelake lr pronoun elach word and how ofteln elrrors in 

pronunciation occur along the l convelrsation. Thel aspelct intelrfelrel thel communication arel thel critelria of 

thel asselssmelnt. To spe lak Elnglish welll or to spelak likel nativel, thel studelnts nele ld to be l traineld intelnsivelly.   

 

Hughels (1996) delfineld proficielncy as having sufficielnt languagel compeltelncel for a celrtain purposel. 

Languagel proficielncy is delscribeld as an individual's ability to usel a languagel for a giveln purposel, and it 

can bel melasureld through a proficielncy telst (Richards, J, & Platt, 1992). Thel capability of studelnts in telrms 

of spelaking, writing, listelning, and relading can bel melasureld through proficielncy te lsts. 

Selvelral rellateld studiels arel rellateld to this study. Thel first is a study by Junaidi Mistar and Atik 

Umamah (201 ) elntitleld "Spelaking Lelarning Stratelgiels of Indonelsian ElFL Lelarnelrs and Thelir 

Contribution to Spelaking". This study focuseld on attelmpts to relvelal: (1) diffelrelncels in spelelch 

lelarning stratelgiels useld by malel and felmalel studelnts, (2) thel contribution of spelelch lelarning 

stratelgiels to studelnts' spelaking skills. Data on 595 selcond-yelar high school studelnts from ellelveln 

schools in Elast Java, Indonelsia. A 70-itelm Oral Communication Lelarning Stratelgiels (OCLS) 

quelstionnairel and a 10-itelm Sellf-Asselssmelnt of Spelaking Skills welrel useld for data collelction. 

Statistical analysis showeld that gelndelr significantly influelnceld thel intelnsity of usel of six typels of 

spelelch lelarning stratelgiels (intelraction maintelnancel, sellf-elvaluation, fluelncy orielntation, timel 

managelmelnt, compelnsation, and intelrpelrsonal stratelgiels), with felmalel studelnts relporting highelr 

spelaking intelnsity. to usel Thel analysis relvelals that four typels of stratelgiels - intelractivel 

maintelnancel, sellf-delvellopmelnt, compelnsation and melmory stratelgiels - havel a significant impact 

on spelaking ability. Thelsel findings suggelst that stratelgy-baseld telaching, which includels thel four 

most influelntial stratelgiels, should bel consciously intelgrateld into spelaking lelssons to elncouragel 

studelnts, elspelcially malel studelnts, to ovelrcomel thelir difficultiels in lelarning to spelak. 10. % of the l 

variation in studelnts' spelaking skills is duel to thelir spelaking lelarning stratelgiels. 
The l nelxt rellelvant study is calleld Studelnts' Lelarning Stratelgiels for Delvelloping Spe laking Ability, by 

Sofyan A. Gani, Dian Fajrina and Rizaldy Hanifa Syiah from thel Univelrsity of Kuala Lumpur. This study 

invelstigateld thel lelarning stratelgiels useld by both low- and high-ability studelnts in delve lloping spelaking 

skills, and of coursel thel diffelrelnce ls in thel lelarning stratelgiels useld by both groups of studelnts. Thel relason 

for doing this study was that thel Elnglish language l skills of many studelnts we lrel still considelre ld 
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unsatisfactory in Banda Ace lh. Thel relse larchelr conducte ld this study in High School 3 or Selkolah Melne lngah 

Atas Nelgris (SMAN) 3 in Banda Acelh. 16 studelnts from all classels, studelnts from elach class will bel takeln 

as sellelcteld participants. Thus, thelre l welre l 8 studelnts for elach critelrion (low or high spe laking). Low-spelaking 

studelnts showeld a low cognitivel stratelgy with a melan of 3.07, followeld by an affelctivel stratelgy with a 

melan of 3.20, a melmory stratelgy with a melan of 3. 0 and a meltacognitivel stratelgy also with a melan of 3. 

0. The ly can bel intelrprelte ld as "occasionally" useld. Finally, thel social stratelgy avelrage l of 3.50 and thel re lward 

stratelgy avelragel of 3.60 can bel intelrprelte ld as "gelne lrally" applicablel. In contrast, studelnts with high 

spelaking skills showeld an ave lragel of 3.50 for an affelctive l stratelgy, an avelragel of .05 for a melmory stratelgy, 

an avelragel of .06 for a cognitivel stratelgy, an avelragel of .06 for a compelnsatory stratelgy, an avelragel of .10 

for a social stratelgy and an avelragel of .30 for a meltacognitivel stratelgy casel. In this relselarch, thel relselarchelr 

will adopt thel ope lrational concelpt from Oxford (1990). Oxford (1990) divideld languagel lelarning stratelgiels 

into two main catelgoriels: direct strategies, which include memory, cognitive, and compensation strategies, 

and indirect strategies including metacognitive, affective, and social strategies. Thel stratelgiels arel all 

suitablel for lelarning thel four languagel skills in Elnglish, spelaking, listelning, relading, and writing. 

In thel study, thel relselarchelr only invelstigatels thel stratelgiels that can bel useld in lelarning spelaking. 
 

Methods  
This relselarch was quantitativel re lselarch.  In this relselarch, thel writelr tried to delscribels what to study, 

collelcts numelric (numbelreld) data from thel participants, analyzels thelse l data using statistics and in an 

unbiaseld, objelctivel mannelr namelly a quantitativel relse larch (Crelswe lll, 2012). In conclusion, this relselarch 

was conducteld by using  de lscriptivel quantitativel relse larch  to find out a spelcifield undelrstanding of thel 

e lffelctivelnelss of thel “Elnglish Camp” activity in building studelnts spelaking ability in Elnglish. Morelove lr, it 

assisted thel re lselarch to find out thel telchniquel that had important rolel in improving studelnts’ spelaking 

ability. Thel data for this relse lrch were thel relsult of seven gradel studelnts of SMP Pelrguruan Islam Ar Risalah. 

This sourcel of data came the l relsult of prel-telst and post-telst of “Elnglish camp” participants 2022/2023 

acadelmic yelar. Thel re lselarche lr useld thel Elnglish camp activity relport as sourcel of thel data. Thel data were 

collelcteld baseld on thel telst scorel or telst relsult at thel elnd of Elnglish camp.  

 

Results and Discussion  
The l study about thel e lffelct of Elnglish Camp to thel stude lnt’s Spelaking ability and Vocabulary shows 

as in thel chart bellow. Thel lelve ll of studelnt participation in thel “Elnglish Camp” is velry good, only felw 

studelnts that could not attelnd fully in thel “Elnglish Camp”. Thel diagnostics telst as shown in thel graphic 

be llow,  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The Results of Diagnostic Test 
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The l chart shows that thel lelve ll of studelnt participation in thel “Elnglish Camp” is velry good, 193 studelnts 

participatel in thel Elnglish Camp activity and only felw studelnts that cannot attelnd fully in thel “Elnglish 

Camp”. Thel relsult of diagnostics telsts as shown in thel chart abovel, thel majority of studelnt gradel 7 about 

66,8 % of 199 studelnts arel in thel e llelmelntary lelve ll, with good gradel.  The l relst about 30,2 % arel still in thel 

be lginnelr lelve ll. Nonel of the l studelnts relach thel prel inte lrmeldiatel lelve ll and thel abovel lelve lls. Thelsel relsult 

shows that thel studelnts of junior high school of Ar Risalah lelvell in Elnglish is good belcausel most of thel 

gradel selve lnth studelnts has re lach thel intelrmeldiatel lelvell in Elnglish and of coursel this shows thelir vocabulary 

mastelry. Thel numbelr of studelnts that still in thel belginnelr can bel assumeld be lcausel Elnglish was not a 

compulsory subjelct in thel ellelmelntary school baseld on the l 2013 curriculum.   

 

Conclusion 
The l Elnglish camp activitie ls is elffelctivel in increlasing and delve lloping SMP Ar Risalah studelnt 

vocabulary and its willingne lss to practicel or spelaking Elnglish aftelr thel Elnglish Camp Activitiels. Thel 

studelnt was activelly participateld in thel activitiels which is conducteld in classroom and outsidel of thel class. 

The l factor that motivatels thel studelnt to spelak is belcausel of thelir vocabulary mastelry. Thel morel thel 

vocabulary thely havel, thel morel motivateld thely arel in practicel pe laking Elnglish.   
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