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Abstract 

To advance language learning, Task Based Language Teaching has been successfully implemented in the 

classroom. Communication and language acquisition are facilitated by task execution. In order to aid in the 

learning process, tasks can serve as potential building blocks for language development. Immersing students 

in tasks gives them opportunities to negotiate meaning and communicate effectively because of this 

approach's emphasis on meaning. The objective of this article is to discuss the approach's advantages and 

disadvantages in relation to the improvement of communication. 
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Introduction  
Sincel thel be lginning of thel 1980s, Task-Baseld Language l Telaching (TBLT) has relceliveld attelntion duel 

to its crucial rolel in thel delve llopmelnt of thel communicativel approach. Thel primary focus on melaning rathelr 

than form is onel of thel main relasons for this attelntion. According to Skelhan (2003), authelnticity is linkeld 

to this approach belcausel it placels an e lmphasis on melaning. Lelarning a languagel takels placel in a natural 

seltting, and wheln studelnts e lngagel in melaningful activitiels using relal matelrials, the ly makel morel progrelss 

toward languagel acquisition. 

Task can bel delfineld in a numbelr of ways; For instancel, thel first pelrson to delvellop TBLT, Prabhu 

(1987), delfinels a task as an activity in which studelnts usel a telachelr-controlleld procelss of thought to arrive l 

at a relsult from giveln information." A pielcel of classroom work that involvels lelarne lrs in comprelhe lnding, 

manipulating, producing, or intelracting in thel targelt languagel whilel thelir attelntion is primarily focuseld on 

melaning rathelr than form" is what Nunan (1989) delfine ls as a task (p. 10).Willis (1996) elmphasizels how a 

task affelcts communication pe lrformancel and de lfinels a task as an activity "whelrel the l targelt languagel is useld 

by thel lelarnelr for a communicativel purposel in ordelr to achielve l an outcomel" (p. 23).A task is, according to 

Samuda and  Bygatel (2008), "a holistic activity that elngagels languagel use l in orde lr to achielvel somel non-

linguistic outcomel whilel me lelting a linguistic challelnge l, with thel ove lrall goal of promoting languagel." 

According to Richards and Schmidt (2010), this lelarnelr-cantelreld approach kelelps studelnts at thel celntrel 

of all languagel telaching activitiels, including planning, instruction, and asselssmelnt. Elllis (2003) asselrts that 

this approach sele lks thel conve lrsel—telxts that arel lelarnelr-cantelreld, discursivel practicels e lncouraging lelarnelrs 

to activelly e lngagel in shaping and controlling thel discoursel—undelrscoring thel significancel of TBLT and 

social customs that assist the lm in both allowing and relsolving social conflict 

 

Methods   
Task-baseld lelarning offelrs an altelrnativel for languagel te lachelrs. Thel languagel that is covelre ld in a task-

baseld lelsson is deltelrmineld by what happelns as thel stude lnts compleltel a celntral task, and thel telachelr doels 

not prel-de ltelrminel which languagel will bel covelreld. The lrel arel spelcific stagels to the l lelsson. 
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Prel- Task 

The l telachelr might hellp thel studelnts relmelmbelr somel languagel that could bel uselful for thel task by 

introducing thel subjelct and giving thelm clelar instructions on what thely will nele ld to do at thel task stagel. 

Playing a relcording of thel pe loplel pelrforming thel task is anothelr common felaturel of thel prel-task stagel.The l 

studelnts arel giveln a clelar elxamplel of what is elxpelcteld of thelm by this.Thel studelnts can spelnd timel 

prelparing for thel task and taking notels. 

 

Task 

The l telachelr monitors and elncouragels thel studelnts as the ly compleltel a task in pairs or groups using thel 

languagel relsourcels thely have l at thelir disposal. 

 

Planning 

In ordelr to elxplain to thel class what transpireld during the lir task, studelnts prelparel a brielf oral or writteln 

relport. Aftelr that, thely practicel what thely'll say in thelir groups. In thel melantimel, the l instructor is availablel 

to answelr any languagel-re llateld quelstions that thel stude lnts may havel 

 

Re lport 

The l studelnts theln givel a writteln or oral relport to thel class. Thel orde lr in which studelnts will prelselnt 

thelir relports and whelthelr the ly will relcelivel quick contelnt fele ldback is deltelrmineld by thel instructor. The l 

instructor may also play a re lcording of othelr studelnts working on thel samel task at this point for thel studelnts 

to comparel. 

 

Analysis 

The l telachelr theln providels the l studelnts with rellelvant highlights from thel relcording's telxt for thelm to 

e lxaminel. Thely might ask studelnts to point out intelrelsting parts of this book to thelm. Thel languagel that thel 

studelnts utilizeld during thel relport phasel can also bel highlighteld by thel instructor for analysis. 

 

Practicel 

Finally, thel telachelr choosels which languagel arelas to practicel baseld on thel studelnts' nelelds and thel 

relsults of thel task and relport phasels. Thel studelnts theln participatel in practicel activitiels to build confidelncel 

and lelarn uselful languagel. 

 

Results and Discussion  
Re lselarch relsults summarize l that using Task baseld approach for telachelr is elntirelly telachelr-driveln, 

whe lrelas task-baseld lelarning providels action and relflelction;2) all languagel is useld in a relal-world contelxt 

of communication, and thel main languagel skills arel fully intelgrateld;3) In thel practical modell of TBL, thelrel 

arel two stagels whe lrel focusing on form hellps. First, closel attelntion to languagel form is elncourageld during 

thel planning phasel be ltwele ln thel privatel task and thel public relport. Selcond, a form-focuseld awarelne lss-

raising procelss is provideld by languagel analysis activitiels. It has bele ln delmonstrateld that consciousnelss-

raising activitiels fostelr good lelarning habits and provide l activel lelarning.  Studelnts would bel motivateld to 

usel thel targelt languagel if thel authelnticity of sellelcte ld sourcels is pelrsonally re llelvant in contelnt-baseld 

matelrials; instruction elmphasizels thel procelss rathelr than thel product; and through melaningful activitiels and 

tasks and elngaging in intelractivel communication, studelnts lelarn languagel on purposel. 

To finish up, it is important to takel notel that task-baseld languagel instructing has elndeld up be ling 

powe lrful by involving in the l languagel study telaching. Thel task-baseld approach's corel delve llopmelnt of 

lelarnelr acquisition procelssels and promotion of L2 lelarning arel belttelr supporteld in this contelxt. 
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Conclusions 
The l focus of TBL is on delve lloping intelractional languagel communication skills; Conselquelntly, it is 

relgardeld as work with melaning in mind. Thel issuel of languagel is ignoreld. Thel fundamelntal telne lt of TBLT 

is that languagel lelarning take ls placel in a natural lelarning elnvironmelnt and that studelnts’ progrelss more l 

toward languagel acquisition whe ln thely arel e lxposeld to melaningful activitiels using relal matelrials. Through 

activitiels in thel targelt languagel, languagel lelarnelrs in TBLT havel thel chancel to improvel thelir 

communication skills and elngagel in melaningful communication. 
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